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What if we assumed that 
learning is as much a 
part of our human nature 
as eating or sleeping? 
What if we discovered 
it is both life-sustaining 
and inevitable and that 
– given a chance – we 
are quite good at it? And 
what if we assumed that 
learning is, in essence, 
a fundamentally social 
phenomenon, reflecting 
our own deeply social 
nature as human beings 
capable of knowing? What 
kind of understanding 
would such a perspective 
yield on how learning 
takes place and on what is 
required to support it?

Etienne Wenger (1998) 
Communities of Practice: 
Learning, Meaning, & 
Identity. Cambridge 
University Press, p 4.
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The Problem Facing Isolated Communities

Approximately two-thirds of Australia’s population 
lives in cities of more than 100,000 people. However, 
most of the country is sparsely populated with small 
communities separated by large distances. The size 
and separation of these communities present major 
challenges in attracting leaders and teachers to rural 
areas and in providing adequate support to students in 
isolated schools. In addition, current delivery models in 
pre-service teacher training mean that potential teachers 
tend to leave the rural community to undertake studies. 
Having once departed from the rural community, the 
majority generally do not return.

AC’s Response

Traditionally we have provided teaching through 
face-to-face weekly intensive mode in Parramatta, 
Sydney with online support. This has proved effective 
for students who are within travelling distance to 

Parramatta, yet does not solve the issues facing more 
isolated communities. Hence, after consulting with our 
stakeholders we are excited to introduce an innovative 
additional delivery option – namely the Clinical Teaching 
Model (CTM). This allows students from anywhere 
in Australia to complete their pre-service teacher 
training whilst remaining fully engaged in their local 
communities.

The Clinical Teaching Model (CTM)

Our CTM is rooted in best practice. It is a supervised 
activity where a pre-service teacher is placed in the 
workplace and mentored through a set of experiences 
that are designed to equip them to enter the profession 
(Brennan Kemmis & Ahern, 2011: 211-222). The pre-
service teacher will have access to micro-teaching 
oppurtunities, short and long periods in schools, 
opportunities for observation, working with small 
groups of children and gradually building up increasing 
responsibility, until they are classroom ready.

CTM Pre-service Teacher

The pre-service teachers admitted into the CTM must 
first be enrolled in either Bachelor of Education (Primary), 
Diploma of Arts, Master of Teaching (Primary) or Master 
of Teaching (Secondary). 

Where possible the pre-service teacher is to fit in with 
the school routines and ethos. Regardless of how familiar 
the CTM pre-service teacher is with the Host School 
context they should view it as a privilege to participate 
in the life of the Host School and maintain confidentiality 
and integrity. 

During the final semester of their award, the CTM 
pre-service teacher may be considered an “associate 
teacher”. This status would allow them to teach up to a 
50% teaching load unsupervised, but the class teacher 
maintains overall responsibility for the class.

Continuation of the pre-service teacher with the Host 
School will be dependent on the recommendation by the 
Coach in liaison with the CTM Regional Director, as well 
as satisfactory AC coursework results and Professional 
Experience reports. pre-service teachers who have been 
classified as ‘at risk’ and are on intervention, may be 
required to withdraw from the CTM program.
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• Retain human resources in the community rather than losing them to urban centres; 

• Provide continuity of service and commitment to the local community during training;

• Enable the trainee’s skill development within a familiar cultural context;

• Integrate ‘in situ’ assessment tasks that enable application of theory to practice; and

• Encourage professional learning and mutual support between AC and the Host School.

The CTM seeks to

Triune Support

The pre-service teacher is supported in three ways as they progress through their training to be a teacher. 
The Host School (green), AC Education (orange) and their Professional Experience Placement (blue). 

The Host School appoints a Host Coach that supports them though their whole award, (four years 
undergraduate or two years Masters). This person may or may not have a direct class involvement with the 
pre-service teacher. There will also be the involvement of the Class Teacher and the wider Host School 
community. Above all the green support is never one of assessment per se but rather offering settings for 
active learning.

The Professional Experience Placement is overseen by the AC Liaison Officer. Here there are prescribed 
classroom experiences where the emphasis is on the necessary assessments laid down by the graduate 
teacher standards necessary for the pre-service teacher’s accreditation as a teacher.

Finally, AC Education supports the pre-service teacher in all their studies and each student teacher is 
supported by a Tertiary Supervisor. In addition, near the pre-service teacher’s Host School, AC Education 
appoints a CTM Regional Director who will regularly meet with the student, either one-on-one or in a tutorial 
setting.
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Host Schools

Whilst AC has partnerships with many schools and networks across Australia, the location for the CTM 
placement will require a more embedded commitment by the Host School. The school’s principal takes 
executive responsibility with respect to issues of educational quality and equity within the CTM placement.

The Host School in their Letter of Support to AC will indicate the nature of support they can offer the pre-
service teacher, including:

• nominated Coach;

• expected time allocation e.g. one day per week;

• any technical support; and

• nature of any possible remuneration e.g. payment of pre-service teacher during CTM contact hours, 
payment of Pre-Service Teacher’s Higher Education fees etc. This is entirely a matter between the Host 
School and the Pre-Service teacher, and AC would applaud any such support. 

Time allocation: CTM models vary from 1-2 days per week. In most circumstances the contact will be regular 
and weekly, however blocks of time may also be suitable especially for a specific purpose (e.g. a school 
camp or an extra curricula program or unit of work e.g. football clinic or swimming lessons). Host Schools 
should provide an attendance sign-in sheet to log the pre-service teacher’s attendance. This will be made 
available to the AC Regional Director. Any absence should be noted in accordance with the PE regulations.

We look forward to hearing from you to introduce
the CTM into your school community!

Please contact: 
Dr Jim Twelves

Dean of Education
Email: jim.twelves@ac.edu.au

Phone: 02 8893 9068

Opportunity For You

This model is widely supported by the Council 
of Deans of Education. As such, it is with great 
enthusiasm that we invite you to partner with us in 
designing a unique program that will be tailored 
specifically for your school and your prospective 
pre-service teacher: a program that will meet the 
requirements of AC Education and the necessary 
regulatory frameworks supporting the Australian 
teaching profession. 
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